Chelsea’s Story – Year 8.

Lesson 1.

Starter: warm-up / concentration exercise.

Introduction: explain that over the next few lessons they will be asked to solve a mystery and at times you will be taking on a character to help them solve it ie. Teacher in Role (TIR). Tell them how they will know when you are in role and when you are their teacher and revise expectations of attitude and behaviour when you are in role. Explain that this unit deals with some very serious issues and that now they are in year 8/9 that you know that their maturity will allow them to work at a sensible and serious level and that if they do the unit will be very successful. They will probably need to be reminded of this regularly.

Set up the whole class improvisation. Ask them to think about different experts that might help a teenager out if they were unhappy/troubled/in trouble etc. (Child psychiatrist/doctor/social worker/councillor/police/teacher etc).

They are going to become an expert. Working in groups of 3, all are the same expert in the group, give them a couple of minutes to decide.

Explain that there is going to be a conference, ask them how we will sit, what shape the table will be, what might they have with them at the conference? They are professional adults.

The conference will take place in the psychiatric wing of a large hospital, you are the medical director and they are colleagues who sometimes work for you. Wear a white doctors/lab coat and carry a clip board.

Emphasise the need for all to suspend disbelief. 

Development: run the conference improvisation, explain that you need their help with a very difficult and perplexing new case. You are very concerned because you feel you are making no progress. 
Explain the Chelsea’s mum is very upset and unable to say very much at the moment, we don’t know anything about the father.

Ask the group if they have any questions or theories about the extract. Don’t encourage any in depth analysis at this stage. Emphasis that they don’t have all the information and that they’ll need to question other parties who know her.

Finish the conference by telling them that you want them to come up with some initial thoughts and to get back to you ASAP and everyone comes out of role. 

Evaluate how the whole class improvisation went and feed back some examples of good work such as questions asked, how they were sitting, mimes they may have been doing, vocal expression, appropriate language used etc. 

In their groups of 3 they should think about who they would like to question and what they would like to ask them. They can’t question Chelsea yet. Whole class feed back some ideas.

Plenary: in their groups of 3 they create three still images with a title that show three facts about the case, emphasise the difference between fact and speculation, e.g. we know Chelsea’s room was trashed but we don’t know who did it. See some or all of the images. They will need to remember the case for the next lesson.

Lesson 2. ASSESSMENT LESSON - RESPONDING

Starter: warm-up / concentration exercise.

Introduction: in pairs around the circle they try to remember as much about Chelsea’s case as possible and what expert they were in the last lesson. Each pair feeds back one thing until everything is mentioned.

Explain that in the lesson 4 students will be going into role as people who know Chelsea, they will need to be confident/imaginative, they will be hot-seated. Everyone else will go back into role as their expert and will be asking the questions. Ask for 4 volunteers to be Chelsea’s mother, her friend Laura, her ex boyfriend Shane. Her teacher/tutor or a neighbour of many years. Brief them, either their character doesn’t know what has happened to Chelsea or isn’t telling, explain that what they say is very important because it will take the story on, they should avoid saying “I don’t know” as an answer, because this will not help to develop the story. They may well say contrasting things and can react to those in role as appropriate. They must stay in role throughout the hot-seating. Give them a couple of minutes to prepare themselves while you brief the rest of the class.

Remind them they are their expert again, plan a question for each character, ask them what tone of voice and manner they should use in order to make the visitors feel comfortable and relaxed, what could they say to put them at their ease?

Development: when everyone is ready run the hot-seating session, TIR as medical director again, chairs the meeting. Finish when enough new information has been established. 
Plenary: re-cap on the new information and evaluate how the hot-seating went. In groups of 3/4 each group creates 1 or 2 still images representing a new aspect of Chelsea’s case discovered in this lesson. If time ask some students to speak a thought in the head. 

Lesson 3.

Starter: in groups of 3/4 they must quickly produce a still image with a title of a new piece of information found out from the hot-seating in the last lesson.

Introduction: re-cap on anything not brought up in the starter. 

Explain the following – they will be working in pairs, one will be Chelsea who is going to speak for the first time and one will be an expert. They need to think about which role they would like to play and if possible you will organise it so that they can play the one they want to. If they are the expert they will lead the role-play, they will have to think of the questions/comments to keep it going. If they are Chelsea they will have to use lots of acting skills, the information that we have on Chelsea’s case so far and be able to develop the story further.

Give them a minute to think about it, then ask everyone who would like to play Chelsea to sit on one side of the room with those wanting to play the expert on the other. If it isn’t even maybe someone will change or there could be two experts to one Chelsea or you could have an observer who feeds back after the role-play. Ask the Chelsea’s to meet up with an expert. 

After this they will need to separate again for you to brief each group. Ask the experts to think about how they will approach Chelsea/break the ice/questions they will ask/tone of voice/manner etc.

Tell the Chelsea’s that they will talk in the end but may be reluctant at first, how will they sit/will they make eye contact/hum/rock etc, but they mustn’t make it too difficult for their partner.

Development: if possible dim the lights, all the Chelsea’s find a space in the room, signal the start of the role-play and send the experts in, they must try to stay in role for the whole time, run the role-play for 1or 2 minutes then stop it. 

Ask the Chelsea’s to feed back one thing their expert did to put them at their ease, ask the experts to feed back one thing the Chelsea’s did with their body language/gesture/movement that they thought was effective and appropriate.

Ask each pair to choose/prepare a 20/30 second moment from their role-play to show the class, it should reveal a new piece of information. 

Plenary: sitting in a circle with pairs performing in the middle see some/all and evaluate what acting techniques the Chelsea’s used to show their “inner turmoil” and how the experts got the Chelsea to talk.

Lesson 4. 

Starter: warm-up / concentration exercise.

Introduction: explain that although we will be returning to Chelsea’s case and solving the mystery, the group will begin by looking at the pressures teenagers face and what causes them. Talking to the person next to them in the circle, think of as many things that they can that cause teenage stress. Each pair then feeds back one idea.

For Chelsea it was stress to lose her virginity and be a grown up.

Have a class discussion on what they think a “conscience” is and why we have one. 

Ask for a volunteer to become a character watching T.V. when they should be doing their homework/ or being pressured to smoke. You will improvise a character or a newsreader on the T.V. who starts to address the viewer directly, nagging them to “do their homework/ not smoke”. The focus is on the character’s reaction.

Explain that the scene was non-naturalistic and used the technique known as externalised conscience because the T.V. character became the viewer’s conscience.

Explain that they will work in pairs, one will be the stressed teenager and the other their externalised conscience. The teenager will encounter an inanimate object such as a poster, computer, mirror, radio that will be their conscience and try to persuade them to do the right thing. Encourage them to use non-naturalism and the externalised conscience in an interesting way.

Development: the pairs plan, develop and rehearse their scenes.

Plenary: the pairs perform their scenes, evaluate the interesting ways that the externalised conscience was used.

Lesson 5.

Starter: warm-up / concentration exercise.

Introduction: Re-cap the class’ ideas or interests in what might have been Chelsea’s difficulties. Explain they are going to decide in groups what was happening in Chelsea’s life, and agree why she went to the fish and chip shop. What was she digging? What is in the diary? In groups of 4/5, agree what they think is going wrong in Chelsea’s life. Create (2?) still-images with short narration showing her problems. Give them opening line for narration, e.g.‘My life has become so difficult lately. Everything seemed to be going wrong.’ 

Then, show Chelsea at the fish and chip shop crying and trying to bury her diary, add narration explaining why she went there. See them.

Development: Groups create naturalistic scene(s), bringing to life the still-images. 

During the rehearsal process, watch one group and direct with the students to make it as believable. Discuss staying-in-role, facial expression, showing emotion.

Plenary: Performance by each group, linking in the narration with the naturalistic scenes.  Explain they will use these scenes in a longer performance about Chelsea next lesson.

Lesson 6.

Starter: warm-up / concentration exercise. 

Introduction: Explain they are going to create an externalised conscience scene, to be performed as part of their play, ‘Chelsea’s Story’. Re-cap externalised conscience. Individual mime led by teacher’s narration – Pacing up and down as Chelsea in her bedroom, what is she thinking as she remembers the difficult times (as they showed last lesson). Freeze, and thought-track students individually. Then ask them to be an externalised conscience in Chelsea’s bedroom  -what would they say to her? Hear some.

Development: In same groups as last lesson, create a full externalised conscience scene in Chelsea’s bedroom just before he runs away to the fish and chip shop. Freeze as he is about to climb out the window.
Then run the whole improvisation, telling Chelsea’s story using this structure:

1) Introductory narration by Chelsea, and another student showing Chelsea on the fish and chip shop, just before she was discovered.
2)  (Using work from last week), Flashback to Chelsea’s problems – naturalistic scenes. Ends with narration, ‘So that’s why I decided to go.’

3)  Externalised conscience scene showing Chelsea in his bedroom

4) Narration back at the fish and chip shop. ‘I decided to go to the fish and chip shop because …’ 

(Extension task – other performers could be Chelsea’s thoughts in the last section.) 

Plenary: Watch and evaluate the use of contrasting naturalistic and stylistic scenes.
